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Aims

This policy aims to:
● Demonstrate our recognition of the link between mental health, wellbeing and behaviour
● Provide a consistent approach to behaviour management
● Define our approach to managing antisocial behaviour
● Define our approach to promoting positive mental health and wellbeing
● Summarise the roles and responsibilities of different people in our school community
● Outline our approaches to rewards and sanctions

Introduction

Damers First School’s Relationships and Behaviour policy embodies our school culture and
ethos. It has been developed through a ‘Trauma Informed Schools’ approach where relationships
are at the heart of every interaction and it supports the whole school community including our
staff, our pupils, parent(s)/carers and all other agencies working with our school.

Purpose

At Damers First School we believe in providing every child with the opportunity to experience an
outstanding education academically, emotionally and socially. We strongly believe that by
identifying the barriers to learning, we can provide an inspiring and relevant curriculum that
considers the whole child and provides the necessary support for pupils to achieve, develop and
reach their true potential.

We are committed to ensuring that our school develops a trauma and mentally healthy informed
approach to ensure that all our pupils develop positive mental health and resilience, enabling
them to fully engage in life and learning. There is a growing body of research and understanding
of the impact of Adverse Childhood Experiences (ACEs) on long term mental and physical health
and the protective factors that mitigate the potential impact. It is our aim to maximise the
protective factors of school by creating an environment of safety that has strong, positive and
supportive relationships at its heart.

Our priority as a school is to ensure psychological and environmental safety first; it is the
foundation on which everything else depends. Through a trauma informed approach our focus is
not only on the physical environment, but the relational environment and the very culture and
ethos of our school. This requires emotionally regulated and available adults who can provide
essential calming and containing of our pupils, their parents/carers or each other when they are
overwhelmed by an event, a situation or their feelings.



In practical terms it means that we try to not place pupils in situations that they are unable to
manage. It is vital that our response to their distress and often behaviours that challenge, is
supportive and focuses on how best to support how we relate to the world and each other in a
healthier way, rather than employing punitive sanctions that are detrimental and inappropriate to
the child’s development. If we are truly to protect our pupils and each other, our school approach
needs to reflect a differentiated and developmentally appropriate response to behaviour by
recognising that behaviour represents an unmet need, Adverse Childhood Experiences (ACEs)
and/or particular neurocognitive or neurochemical profiles.

To this end, at Damers First School every member of our school staff is trained and fully
committed to implementing the STEPS therapeutic approach to positive behaviour management.

Legislation

This policy takes cognisance of relevant legislation, regulations and guidance including the most
recent examples from the Department for Education, Department of Health and the Health and
Safety Executive.

The policy should be read in conjunction with other school policies relating to interaction between
adults and pupils. It aims to ensure that the pupils at our school feel safe and secure and learn to
modify their behaviour to what is socially acceptable according to pupils’ individual levels of
understanding and ability (Safeguarding and Child Protection Policy/Keeping Children Safe in
Education).

This policy is based on advice from the Department for Education (DfE) on:

● Behaviour and discipline in school
● The Equality Act 2010
● Keeping Children Safe in Education
● Use of reasonable force in schools
● Supporting pupils with medical conditions at school

It is also based on the special educational needs and disability (SEND) code of practice.

In addition this policy is based on:
● Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and

promote the welfare of its pupils
● Sections 88-94 of the Education and Inspections Act 2006, which require schools to

regulate pupils’ behaviour and publish a behaviour policy and written statement of
behaviour principles, and give schools the authority to confiscate pupils’ property

● Schedule 1 of the Education (independent School Standards Regulations 2014: paragraph
7 outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9
requires the school to have a written behaviour policy and paragraph 10 requires the
school to have an anti-bullying strategy)



● DfE guidance explaining that academies should publish their behaviour policy and
anti-bullying policy online

Duty of care

Teaching and non-teaching staff work ‘in loco parentis’ and should always be mindful of their duty
of care to the pupils, as they could be liable for a claim of negligence if they fail to follow the
guidance within this policy. This policy is for the protection of pupils and all teaching and support
staff (including student placements).

Mental Health and Wellbeing

A mentally healthy school is one that adopts a whole-school approach to mental health and
wellbeing. It is a school that helps children flourish, learn and succeed by providing opportunities
for them, and the adults around them, to develop the strengths and coping skills that underpin
resilience. A mentally healthy school sees positive mental health and wellbeing as fundamental to
its values, mission and culture. At Damers First School child, staff and parent/carer mental health
and wellbeing is seen as everybody’s responsibility.

Schools are in a unique position, as they are able to help prevent mental health problems
by promoting resilience as part of an integrated, whole school approach that is tailored to
the needs of their pupils.

(Mental health and behaviour in schools 2018)

Why mental health and wellbeing is important

At Damers First School we aim to promote positive mental health and wellbeing for our whole
school community (children, staff, parents and carers), and recognise how important mental
health and emotional wellbeing is to our lives in just the same way as physical health. We
recognise that children’s mental health is a crucial factor in their overall wellbeing and can affect
their learning and achievement. All children go through ups and downs during their school career
and some face significant life events. Mental Health of Children and Young People in England
2021 showed that among six to 16 year olds, the proportion with a probable mental disorder
remained at one in six (17%) in 2021 and these can have an enormous impact on quality of life,
relationships and academic achievement. In many cases it is life-limiting.

The Department for Education (DfE) recognises that: “in order to help their children succeed;
schools have a role to play in supporting them to be resilient and mentally healthy”. Schools can
be a place for children and young people to experience a nurturing and supportive environment
that has the potential to develop self-esteem and give positive experiences for overcoming
adversity and building resilience. For some, school will be a place of respite from difficult home
lives and will offer positive role models and relationships, while promoting children’s wellbeing.



These are critical and can help engender a sense of belonging and community. Our role in school
is to ensure that children are able to manage times of change and stress, and that they are
supported to reach their potential or access help when they need it. We also have a role to ensure
that children learn about what they can do to maintain positive mental health, what affects their
mental health, how they can help reduce the stigma surrounding mental health issues, and where
they can go if they need help and support. Our aim is to help develop the protective factors which
build resilience to mental health problems and to be a school where all children:

● Feel confident in themselves
● Are able to express a range of emotions appropriately
● Are able to make and maintain positive relationships with others
● Cope with the stresses of everyday life
● Manage times of stress and are able to deal with change
● Learn and achieve

Links with the STEPS therapeutic approach to positive behaviour management are especially
important because behaviour, whether it is disruptive, withdrawn, anxious, depressed or
otherwise, may be related to an unmet mental health need.

A whole school approach to promoting positive mental health

We take a whole school approach to promoting positive mental health that aims to help children
become more resilient, happy and successful and to prevent problems before they arise. This
encompasses seven aspects:

1. Creating an ethos, policies and behaviours that support mental health and resilience, and
which everyone understands.

2. Helping children to develop social relationships, support each other and seek help when they
need it.

3. Helping children to be resilient learners.

4. Teaching children social and emotional skills and an awareness of mental health.

5. Early identification of children who have mental health needs and planning support to meet
their needs, including working with specialist services.

6. Effectively working with parents and carers.



7. Supporting and training staff to develop their skills and their own resilience. We also recognise
the role that stigma can play in preventing understanding and awareness of mental health issues.
We therefore aim to create an open and positive culture that encourages discussion and
understanding of these issues.

Staff roles and responsibilities

Our SENDCo and Senior Teaching Assistant for Social, Emotional & Mental Health work together
to lead and work with other staff to coordinate whole school activities to promote positive mental
health and wellbeing.  They provide advice and support to staff and organise training and
updates.  They are the first point of contact with mental health services, and make individual
referrals to them. We recognise that many behaviours and emotional problems can be supported
within the school environment, or with advice from external professionals. Some children will need
more intensive support at times, and there are a range of mental health professionals and
organisations that provide support to children with mental health needs and their families.

Our Deputy Headteacher who has overall responsibility for curriculum leads and works with other
staff to ensure the PSHCE teaching about mental health. She also ensures that the overarching
Harmony curriculum that is present through every aspect of teaching at Damers, contributes to
mental health and well being teaching.

Focusing our curriculum on Nature’s principles of Harmony has allowed us to develop a set of
values that we can use as a reference  for all our relationships, interactions and how everyone
treats each other in our school. It is about establishing the right culture for learning so that
everybody in our school community can feel happy, safe and supported. It is about providing our
pupils with a language that can guide and inform their behaviour every day and the way we strive
to be.

Involving parents and carers in promoting positive mental health

We recognise the important role parents and carers have in promoting and supporting the mental
health and wellbeing of their children, and in particular supporting children who do have mental
health needs. On first entry to the school, we ask parents to inform us of any mental health needs
their child has and any issues that they think might have an impact on their child’s mental health
and wellbeing. It is very helpful if parents and carers can share information with the school so that
we can better support their child from the outset. All information will be treated in confidence.

Supporting and training staff

We want all staff to be confident in their knowledge of mental health and wellbeing and to be able
to promote positive mental health and wellbeing, identify mental health needs early in children
and know what to do and where to get help. Supporting and promoting the mental health and
wellbeing of staff is an essential component of a healthy school and we promote opportunities to



maintain a healthy work life balance and wellbeing. Staff also have access to The Employee
Assistance Programme (Education Support) through the Wessex MAT and Dorset Council’s
counseling service.

Whole school approach

As a school we have embraced a wider definition of trauma to encompass any event that is
experienced as frightening, painful or out of control, characterised by there being no one available
to support or mitigate the impact of traumatic toxic stress. As such, even the day-to-day exposure
to events such as divorce, loss of a loved one, illness within the family, moving house can be
experienced as traumatic. Children and adults can be affected by toxic stress. Providing an
environment that has safety, connection and compassion at its heart ensures that our school
environment never unwittingly re-traumatises any of our school members and acts to maximise
protective factors through the conscious use of our relationships.

All adults in our school are aware of how to create an ethos and environment of both physical and
psychological safety and have the skills to respond to those who have been impacted by trauma.
We fully understand and support the impact that connection with a trusted, emotionally available
adult has on a child and seek to maximise this for those who are identified as requiring additional
support.

Our Relationships and Behaviour policy and STEPS approach to positive behaviour management
reflect a trauma informed approach and our behaviour strategies are both developmentally and
trauma- informed. We do not operate a ‘zero tolerance’ or ‘one size fits all’ approach to distressed
behaviour, however, we have high expectations of behaviour for all and support is offered to those
having difficulty meeting those expectations.

We believe every member of staff working at Damers First School is a front line worker in dealing
with mental health and wellbeing and this is achieved through the relationships that are
developed with each and every individual that is worked with.

We have specially trained Emotional Literacy Support Assistants to support children with various
aspects of their emotional literacy development. We have specially trained Trauma and Mental
Health Informed Practitioners to support children who are identified as requiring additional
support. We have a bereavement trained worker to deal with specific aspects of trauma.

This support from these practitioners may be offered in 1:1 sessions, in class or in small groups.
Our aim is to support children to make sense of their experience, find ways to manage their
emotions and feelings and ensure that they maintain the capacity to learn, despite difficult events
that may happen for them.

A summary of the provision we have in place at Damers First School for every child, adult and
parent within our community is outlined on our Mental Health and Well Being Provision Map (see
Appendix 1).



Children are identified for additional support by a number of methods. Children do not always
present through their behaviour when life is becoming difficult for them, we actively monitor all
children throughout the year for any subtle signs of communication through their behaviour.
Children may be referred by their class teacher or highlighted through a significant change in their
behaviour in school or through a parental concern when behaviour changes at home or a
significant life event impacts the family.

‘The ability to form meaningful relationships is fundamental to mental health and
happiness. It’s the quality of contact we have with other people that is arguably the most
important determining factor in our quality of life. We can only truly develop ourselves
through our relationships with others’. (TISUK 2019)

‘Just one emotionally available adult in the school, community or home can make all the
difference’. (TISUK 2019)

Therefore, our school is invested in supporting the very best relational health between:
• Parent(s)/carer and child
• Pupil and pupil
• Pupil and school staff
• Parent/carer and school staff
• School staff
• School staff and senior leaders
• Pupils, parent(s)/carer and other agencies
• School staff and external agencies

STEPS Therapeutic Approach to Positive Behaviour
Management

Rationale

“...Many of the problems of control that arise in the classroom are a direct consequence of
the way in which the teacher acts (or reacts) towards the children concerned.....So the
teacher must examine closely what is really going on in the interaction that is taking place
and by understanding its nature modify personal responses as necessary.’’ Tim
Brighouse.

At Damers First School our STEPS approach reflects our understanding of all of the needs of our
pupils including those with complex needs, taking a holistic, whole-person, approach to behaviour
that encompasses; sensory processing, positive behaviour strategies and appropriate physical



environments. It is our vision that this policy contains guidelines of how to effectively support
every pupil to enjoy school life, engage, and learn to their full potential.

The STEPS therapeutic approach to positive behaviour management is an approach that is used
to support behaviour change in a pupil with or without a learning disability. Unlike traditional
methods used, the focus is not on ‘fixing’ the person or on the behaviour that challenges itself and
never uses punishment as a strategy for dealing with behaviours of concern. STEPS is based
upon the principle that if you can teach someone a more effective and more acceptable behaviour
than the challenging one, the behaviour of concern will be reduced. STEPS suggests that
behaviours that challenge are learned, and so are open to being changed. STEPS teaches
alternative behaviour and changes the environment to support the person well.

Aims and objectives

We have high expectations for all of our pupils in terms of their ability to learn and every day is
viewed as an opportunity to extend knowledge and skills. However, one of the biggest barriers to
achieving this may be the pupils’ difficulty to self-regulate. Access to the curriculum can be
hindered by a pupil who is emotionally dysregulated. It follows, therefore, that a happy and
emotionally regulated pupil is more inclined to make progress due to their readiness to learn and
engage. Damers First School aims to truly understand pupils and their behaviour, implementing
research-based strategies with one aim in mind; to improve the quality of life for all of our pupils
and their families through;

● Clearly defined routes for behaviour support
● Behaviour practice which encompasses the whole-child, including sensory strategies
● Positive reinforcement that is clear and presented at a level that pupils understand
● High expectations
● Consistency in response
● Bespoke plans that support individual behaviour
● A multi-agency approach
● Relationships that nurture, built on trust and mutual respect
● Increasing meaningful participation
● Increasing choice and control for our pupils
● Reducing risk and promoting safeguarding of students and staff
● Avoiding punitive or aversive consequences

Some pupils who attend Damers First School have complex needs and an Education Health Care
Plan. Research suggests that when children experience more severe difficulties, the more likely it
is for difficult behaviours of concern to occur. These behaviours may be more likely in children
who have communication difficulties, Autism, sensory impairments, sensory processing difficulties
and physical or mental health problems (NICE guidelines 2015). This means that there is a
likelihood that some pupils may display some form of concerning behaviours during a typical
school day. This policy, therefore, seeks to provide staff, and other key stakeholders, with clear



guidelines for Positive Behaviour Support. A consistent behaviour approach amongst all staff is
essential, and this begins with a shared understanding of behaviour principles.

Behaviour principles

At Damers First School, we believe that:

● Every pupil is unique, and that a ‘one size fits all’ approach to behaviour management is
neither helpful nor desirable

● All behaviour serves a function for the individual
● All behaviour is a form of communication
● Pupils should not be blamed for their behaviour
● Pupils do not generally behave randomly, sometimes it might be hard to see the reason

behind the behaviour, but it is always there
● Staff must use fair and consistent vocabulary when describing a pupil’s behaviour
● Pupils who are motivated, and whose personal interests are incorporated into their daily

school lives, are less likely to exhibit concerning behaviour
● Restrictive Physical Interventions (RPIs) should only be used as a very last resort
● All behaviour management strategies ought to be in the best interests of the pupil
● The attitudes, perceptions and values of the staff working with pupils can have a dramatic

effect on the incidence of behaviours that challenge and the effectiveness of how it is
managed.

Pro-social behaviour

The emphasis throughout the school is on supporting pupils to behave in a pro-social way: to
encourage them to develop internal controls rather than punish them for getting this wrong.  Staff
empathy and understanding of each pupil’s perspective and experience of the world is seen as
central when considering how best to support and encourage appropriate behaviours.  The most
commonly used form of encouragement in the school is kindness.  All staff consistently model
positive behaviour and language, including body language  Social stories and visual pathways are
used to explain and help pupils to understand the expectations of social situations and therefore
support them to make pro-social choices.

All classes work together to produce Class Charters that outline expected pro-social behaviours.
Staff use positive and differential reinforcement as a celebration of pro-social behaviours (‘catch
them getting it right’)  Staff use special interests and motivating activities to make tasks
intrinsically motivating rather than ‘dangling carrots’ for pupils to work towards.

Responses to and reduction of anti-social behaviour

We recognise at Damers First School that children and young people need boundaries and to
understand that there are consequences for anti-social behaviour.  In order to be successful we
have to tailor our strategies, including those for behaviour, to the individual needs of each pupil.



Individual risk management plans are written for those pupils who require a specific response that
might be different to the majority.  Individual approaches to support pro-social behaviour are as
many and varied as the pupils themselves, but can include the following:

● The use of break/pause cards allows a pupil to take time out of class or away from an
activity. These are set up as part of a planned response and the length of time out is
agreed and an area or areas of the school are identified for a pupil to go to

● The use of sensory breaks throughout the day are built into individual timetables
● Timetabled sessions with SENDCo / Parent Support worker
● Timetabled therapy sessions e.g. talking and drawing, Lego sessions, therapy dogs,

sensory swing time

All teaching and support staff are responsible for setting the tone and context of our STEPS
approach within all areas of the school.
They will:

● Greet pupils in the morning of each day
● Establish clear routines
● Communicate expectations of behaviour through modelling and through visual

representation
● Highlight and promote good behaviour
● Conclude each day positively and start the next day afresh
● Have a plan for dealing with low level disruption
● Use positive reinforcement

Following any serious incident, staff refer to the Dorset STEPS provision for that pupil (Roots and
Fruits small steps, conscious and subconscious behaviours, anxiety mapping and therapeutic risk
management plans) in order to clarify or update the actions and objectives.  Consequences for
difficult and dangerous behaviours are central to the Dorset STEPS approach. Educational and/or
protective consequences will be implemented.

Antisocial behaviours such as:
● Swearing
● Use of derogatory language
● Disruption in lessons
● Non-completion of classwork
● Playground issues

are addressed by staff on the scene with verbal reminders (or visual) stating that this behaviour is
not acceptable. Staff verbally & visually direct others away from the scene. Clear, linked
educational consequences are put in place to promote behavior changes longer term.

More serious antisocial such as:
● Repeated breaches of the school rules
● Vandalism



● Theft
● Fighting
● Racist, sexist, homophobic or discriminatory behaviour
● Peer on peer abuse, including:

○ bullying (including cyberbullying, prejudice-based and discriminatory bullying)
○ abuse in intimate personal relationships between peers
○ physical abuse such as hitting, kicking, shaking, biting, hair pulling, or otherwise

causing physical harm
○ sexual violence and sexual assault
○ sexual harassment, (such as sexual comments, remarks, jokes and online)
○ causing someone to engage in sexual activity without consent
○ consensual and non-consensual sharing of nude and semi-nude images and/or

videos
○ upskirting (which typically involves taking a picture under a person’s clothing

without their permission)
○ initiation/hazing type violence and rituals (this could include activities involving

harassment, abuse or humiliation used as a way of initiating a person into a group
and may also include an online element)

are addressed with either educational or protective consequences, always designed to promote
long term behaviour change rather than immediate compliance through forms of punishment.

Damers First School has a zero-tolerance approach to any forms of sexual harassment and
sexual violence and will ensure that any incidents are met with a suitable response and never
ignored.

Debriefing is carried out at an appropriate level for each pupil. Debriefing is used to explain the
protective consequence and to support understanding and future learning - educational
consequence.  Debriefing sessions will follow positive listening principles:

● Take time to listen
● Listen to the pupil’s perspective first (link with roots and fruits)
● Try to understand how all those involved felt and why they did what they did
● Explain why staff took the actions that they took
● Try to connect feelings with behaviours
● Talk about future strategies, using visual prompts as appropriate, that the pupil can use

when they are feeling anxious, angry or upset
● Talk about how staff will help the pupil to respond with more pro-social behaviour in the

future.

Some pupils may not have the expressive or receptive skills to fully engage in debriefing
sessions. Where this is the case staff will explore alternative strategies such as social stories in
order to explain why certain actions are taken and teach prosocial skills for the future.



Any anti-social behaviour that takes place off the school site will be responded to in the same
way, pupils are representing the school when off site and expectations remain the same as in
school.

Recording, analysis and monitoring of behaviour

All concerns about a child are recorded on My Concern, an online recording system that reports
immediately to the members of staff responsible for safeguarding at Damers First School.

In the event of an accident or injury to a pupil or adult an Accident/Incident Form is completed
and a copy of the form is sent to the Local Authority.

All concerns are always completed fully using precise, factual and non-judgemental language
and include precise timings and duration of an incident. Full names of staff and pupils involved
are recorded on all documentation.  Analysis of behaviour is central to a positive therapeutic
behaviour policy. Staff review behaviour daily and pupils are encouraged and supported to take
responsibility for their actions.

The school recognises that changes in behaviour may be an indicator that a pupil is in need of
help or protection. We will always consider whether a change in a pupils’ behaviour may be linked
to them suffering or likely to suffer significant harm. Where this may be the case we will follow our
child protection and safeguarding policies.

Positive reinforcement

Rewards

Rewards can be a powerful motivator in positively reinforcing children’s behaviour. Some pupils
will make the association between their behaviour/ completing their work and the receiving of a
reward. For others, the reward of simply completing a task might be sufficient. Whatever system
of rewarding is used, it must be meaningful to the pupil, and where a reward is used, it must be
used consistently by all members of staff in order to have the desired effect.

Rewards may be in the form of positive praise, or tangible and are always designed to motivate
positive behaviour. At Damers, rewards are likely to take the form of either an object (e.g. sticker)
or an experience (e.g. time spent with a favoured person or doing a favoured activity). Alongside
whole school rewards, each class develops its own menu of rewards personalised to each class.
The practice of removing rewards once achieved is not used.



Proactive strategies

Proactive strategies are intended to ensure that the pupil has access to strategies and
approaches that are suitable and support self-regulation that in turn, lessen the likelihood of
escalation. Examples of proactive strategies include:

● Sensory diets / regular sensory breaks
● Using the Zones of Regulation programme
● Structured/ predictable routine
● Verbal praise and encouragement
● Reward systems, suited for each individual
● Certificates of achievement
● Weekly celebration assembly

Reactive strategies

Reactive strategies are designed to keep the person and those around them safe from harm.
They provide a way to react quickly in a situation where the pupil is distressed or anxious and
putting themselves or others at risk. Examples of reactive strategies include:

● Diversion / distraction
● Humour as de-escalation
● Not responding to, or ‘ignoring’ the behaviour

Step by Step behaviour management prevention

Most of our time and energy goes into preventing behaviours of concern from happening in the
first place. This means being aware of anything that might cause a pupil to become dysregulated,
and which might then act as a trigger for behaviours that challenge. It also means putting into
place a range of proactive strategies that are known to assist pupils in staying regulated.

We believe that a certain behaviour is generally a rational response to adverse circumstances.
Rather than view the behaviour as part of the person, we need to change what goes on around
the person, such as their environment or how adults support them. It is the responsibility of all
staff at Damers First School to look beyond the behaviour, understand what the behaviour is
communicating and then provide appropriate person-centred, holistic support to enable pupils to
achieve their full potential.

This approach fits well with the ‘Iceberg’ model of thinking which states that although we are able
to see the demonstrable aspects of behaviour, there is often a lot ‘going on’ that we don’t see, in
much the same way that 90% of an iceberg is submerged beneath the surface of the water.

Punishment involves the use of an unpleasant response to reduce undesirable behaviour.
Research has shown that this strategy does not work. It is not an effective way of promoting
learning. It is not effective because it does not address the root cause of the behaviour. It may



reduce it in the short term, but often it will quickly be replaced by another undesirable behaviour
because the cause has not been addressed. Punishment is not to be used in response to pupils’
behaviour, challenging or otherwise. This includes shouting, smacking, isolating, secluding,
denying curriculum access, withholding food, removing stars from star charts or rewards.

Intervene early / distract

As soon as a pupil starts to show signs of dysregulation, that’s the time to act or step back and
wait until the pupil has self - regulated. There is still time at this ‘trigger’ phase to prevent the
pupil’s dysregulation from escalating. Sometimes, providing a distraction at this point can prevent
behaviour from escalating. This might include: doing something unexpected, asking for help to
complete a job around the classroom or fabricating a need to have something delivered to the
front office. ‘Time-away’ is used for a pupil who is given a break from an activity or setting
because they are beginning to show signs of dysregulation. The sole purpose of ‘time-away’ is to
de-escalate signs of dysregulation before they trigger behaviour that is potentially concerning.

De-escalate

At this stage, staff need to use their in-depth knowledge to provide the pupil with whatever
support they need in order to return to a regulated state. Wherever possible, the pupil ought to be
involved in decision making about what they do or where they go. This might include: going for a
walk, bouncing on the gym ball, biting on a chewy tube or jumping on the trampoline, or to be
given some time and space in a clutter free space. In the event that staff have been unable to
prevent, intervene early, de-escalate or distract, it is important to ensure the safety of everybody
in the event that a pupil’s behaviour becomes challenging. This might include: moving furniture,
removing items that could be thrown or guiding the pupil to a vacant outdoor/ indoor space.

As a last resort, and only when all of the previous graded steps have failed, it might be necessary
to physically support a pupil in order to keep everyone safe. This must involve the minimum
amount of force necessary for the minimum amount of time.

Positive handling / physical intervention

Good relationships between staff and pupils are vital to ensure good order in our school. At
Damers First School every effort is made to resolve conflicts positively using a gradual, graded
system of response.

We promote and teach positive touch. There are occasions when physical contact with a pupil is
appropriate and necessary. Examples of where touching a pupil might be proper or necessary:

● Holding the hand of the child at the front/back of the line when going to assembly or when
walking together around the school

● When comforting a distressed pupil
● When a pupil is being congratulated or praised



● To demonstrate how to use a musical instrument
● To demonstrate exercises or techniques during PE lessons or sports coaching
● To give first aid

However, when a situation continues to escalate, it may be necessary to employ positive handling
or restrictive physical interventions.

The term restrictive physical interventions refers to any intervention which involves some degree
of direct physical force to limit or restrict movement. Section 93 of the Education and Inspections
Act 2006 allows the use of reasonable force or physical restraint, as a last resort and where there
is no other acceptable alternative. It clearly outlines 4 areas when use of reasonable force is
justifiable:

● To prevent a pupil causing injury to themselves
● To prevent a pupil causing injury to others
● To prevent them from damaging property
● To prevent them from committing an offence

No intervention is used unless it demonstrably considers the welfare of the pupil, it is in their best
interest, is proportionate and balances the rights of both staff and pupils. None of these methods
are used as sanctions or punishment or as a response to staff shortages. Damers First School
acknowledges that restrictive physical intervention is only used to respond to dangerous (rather
than difficult) behaviours.  In an emergency staff may need to physically intervene with the pupil in
order to manage the crisis and make the situation safe. There are a number of factors that need
to be considered when doing this.

● Any restrictive physical intervention should be a very last resort. Staff should be very clear
that they do not have an alternative approach available to manage the situation

● Any intervention needs to be reasonable, proportionate and necessary
● Any staff member physically intervening needs to be confident that they have the physical

and emotional capacity to perform the technique i.e. undertake a personal risk
assessment

● Staff physically intervening need to ensure that they are approaching the situation calmly
and objectively

● Every intervention needs to be in the best interests of the pupil.  In the event that staff do
physically intervene their intention should always be to reduce the risks associated with
the behaviour for all concerned. This may involve maintaining the pupil where they are
and removing the rest of the class

● If a pupil is being restrained, staff and pupil should wherever possible remain standing and
keep moving



Shared vocabulary

At Damers First School we believe that certain words, or descriptions, can be unhelpful and
potentially misleading when used to describe the behaviour of pupils. For this reason, Damers
First School is very prescriptive about the terminology that staff are using. This relates to all forms
of spoken and written communication.

The following terms are acceptable: challenging/dysregulated/distressed/anxious/unhappy/
unsettled.

The following terms are not acceptable for use: violent/aggressive/naughty/bad/ annoying/kicking
off/melt down/attacking.

We follow a simple shared script when a child is in a crisis situation, this is designed to be
non-confrontational and de-escalate the situation returning to calm as quickly as possible and
preventing any further difficulties;
-Child’s name
-I can see something has happened
-I am here to help
-Talk and I will listen
-Come with me and …

Professional challenge

At Damers First School, every member of staff has a duty of care to act in the best interest of
pupils, especially if they have reasonable grounds to suspect that a colleague is operating outside
the parameters laid down in this policy. Damers First School wants to give a voice to any member
of staff in this type of situation by encouraging a culture of ‘professional challenge’. In the context
of this policy, the action would relate to some aspect of behaviour management.

Liaising with parents and carers

Class teachers will maintain daily open communication with parents/carers. Class teachers are
always willing to meet with parents/carers to discuss any behaviour related concerns that they
might have. Parents/carers should also feel free to speak directly with the Headteacher or
SENDCo if any unresolved issues remain.

Parent / Carers are expected to:
● Support their children in following the expectations of the school
● Inform the school of any changes that may affect their child’s behaviour
● Discuss any behavioural changes with the class teacher promptly

Exclusions



We do not believe that exclusion is an effective way to support learners especially those with
SEND and we will always try to adapt and personalise the provision for all of our pupils in order to
ensure that they are able to access education. In extreme and exceptional circumstances, the
Headteacher may need to exclude a pupil temporarily or permanently - this will be considered
very carefully. It is also possible for the Headteacher to convert a fixed-term exclusion into a
permanent exclusion, if the circumstances warrant this. A decision to exclude a pupil permanently
from Damers First School will be taken only in response to serious breaches of the school's
behaviour policy, a significant risk to themselves or others or if allowing the student to remain in
school would not be in the pupil's best interest. Where pupils are at serious risk of exclusion, the
Local Authority, Wessex MAT and all relevant external agencies will be involved and an urgent
meeting will be called. Exclusion will be the last resort after all other steps have been exhausted.

Monitoring and evaluation

The local governing body (LGB)  is responsible for monitoring this policy’s effectiveness and
holding the headteacher to account for its implementation.

The headteacher / LGB is responsible for reviewing and approving this policy.

The headteacher will ensure that the school environment encourages positive behaviour and that
staff deal effectively with poor behaviour, and will  monitor how staff implement this policy.

This policy will be reviewed by the headteacher and the LGB annually.

This policy is on the school website and hard copies are available to parents and carers from the
school office. All mental health professionals are given a copy before they begin working with the
school as well as external agencies involved in our mental health work.

Date effective May 2022 Approval LGB
Maintenance LGB Role/responsibility Headteacher
Date of next review May 2023 Date of last update May 2022
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Damers First School
Relationships and Wellbeing Provision Map

Wave 1
Quality Provision for all

Wave 2
Targeted Support for some

Wave 3
Specific Individual support for

few

Children

I Can Problem Solve
Jigsaw
Steps approach
TIS approach
Access to Trauma Informed ‘grab bags’ with resources
for therapeutic play and activities
Emotionally available adults in all classrooms
Weekly assembles
Transition work (Foundation, Year 4 and every class in
Summer term)
Healthy week
Language of Growth mindset
EYFS curriculum
EYFS use of Leuven scales

ELSA
Relationships, trauma informed,
attachment play IEPs
Nurture groups
Support through Nature
Gardening club
Zones of regulation work
Targeted transition work
Leeson House pre-visit trips
Friendship ELSA group
Lunch club
Breakfast club
Calm club
Bereavement work

TIS work
Sand play
Theraplay/attachment play
sessions
Sensory room sessions
Zones of regulation 1:1 session
Social prescribing
1:1 transition work
Mosaic 1:1 sessions
PIPs holiday clubs
Risk Reduction Plans

Parents

Access point to members of SLT, parent liaison and
teachers on the gate
Parents evenings
Signposting on the school website and newsletters
PTA social events
Trauma informed approach, detailed on website

Parent Support groups PSA run
Targeted 1:1 support through PSA
Individualised sign posting to outside
agencies
Stay and Play baby and toddler
group

Outside agency support
PIPs holiday clubs

Staff

Support available from line manager, SLT
Performance management
Employee Assistance Programme (Education Support)
Supervision
Education staff support points of contact
Staff social events
Training days to include aspects of wellbeing
Recognition of all staffs contributions and strengths
Information, support and signposting available to staff
working with children identified as needing additional
support
TA breakfast supervision sessions
Staff mental health info in staff room

Follow up support/supervision from
SLT
SLT and colleagues are aware and
available to support with specific
issues
Targeted training made available
Small group supervision for children
working with challenging children

Referrals / training made to
outside support agencies
Longer term support plans


