
EYFS Policy

Introduction
This policy outlines the provision Damers First School offers to all its pupils aged four
to five years. Children within this age range are taught in the Early Years Foundation
Stage (EYFS).The Foundation Stage has its own framework and is therefore treated
as a separate Key Stage. Foundation Stage in our school refers to four to five year
olds and is formally known as Reception.

Early childhood education is valued in itself and should not be seen merely as a
preparation for the next stage in learning.

1 Our aims
Our school is a place where everyone is treated equally, encouraged and respected.
We believe that all children should be able to achieve their full potential academically,
socially and emotionally. We are committed to our school being a safe and inclusive
place where learning is nurtured and encouraged in a happy, caring and fun
environment. We all strive to ensure that our school is a happy place where good
behaviour is expected and all children enjoy their educational journey.

This policy aims to ensure:

● That children access a broad and balanced curriculum that gives them the
broad range of knowledge and skills needed for good progress through school
and life

● Quality and consistency in teaching and learning so that every child makes
good progress and no child gets left behind

● A close working partnership between staff and parents and/or carers
● Every child is included and supported through equality of opportunity and

anti-discriminatory practice

2 Legislation
This policy is based on requirements set out in the statutory framework for the Early
Years Foundation Stage (EYFS) that applies from September 2021.

3 Structure of the EYFS
Children enter Foundation Stage the September after their fourth birthday, subject to
availability. Places in Foundation Stage are offered in accordance with Dorset Local
Authority. Children attend part time for the first two weeks enabling more intense
adult to child ratios and a smoother start for all children. After that all children are full
time.

Our Foundation Stage is divided into three classes ( 4 from September 2022). Each
class has a maximum of thirty children with a teacher and teaching assistant. The
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school day begins at 8.30am and ends at 3.00pm (Grayling Strand), 8.40am and
ends at 3.10pm (Meadow Strand) and 8.50am and ends at 3.20pm (Skipper /
Chalkhill Strands). All children must be accompanied to and from school by a known
adult. For the first couple of weeks children attend part time to ensure a strong focus
on building relationships as children join from over ten different settings.

4 Curriculum
Our Foundation classes follow the curriculum as outlined in the latest version of the
EYFS statutory framework that applies from September 2021.

The EYFS framework includes 7 areas of learning and development that are equally
important and inter-connected. However, 3 areas known as the prime areas are seen
as particularly important for igniting curiosity and enthusiasm for learning, and for
building children’s capacity to learn, form relationships and thrive.

The prime areas are:

● Communication and language
● Physical development
● Personal, social and emotional development

The prime areas are strengthened and applied through 4 specific areas:

● Literacy
● Mathematics
● Understanding the world
● Expressive arts and design

The EYFS is also the starting point for the school’s Harmony curriculum. The six
harmony principles form the basis for planning topics and sequences of learning and
are continued through the school.

EYFS staff work with subject leaders in the school to ensure consistency and a clear
pathway of progression in discrete areas from Foundation through to Year 4.

4.1 Planning
At Damers First School planning is divided into medium term and short term.
Planning changes each year and is based around our whole school projects as well
as following the children’s interests, individual needs and stage of development of
each child in our care. Medium term plans illustrate the objectives being taught each
term. Weekly plans show specific activities planned to achieve the objectives. Staff
ensure that all children are encouraged to experience all areas of activity (indoors
and outside) during the week, although they may not experience them each day.
Non-negotiables are areas such as phonics, guided reading, circle time,etc which
have a dedicated time each day or week.

In planning and guiding children’s activities, staff reflect on the different ways that
children learn and include these in their practice. Where a child may have a special
educational need or disability, staff consider whether specialist support is required,
linking with relevant services from other agencies, where appropriate.

4.2 Teaching

Each area of learning and development is implemented through planned, purposeful
play, and through a mix of adult-led and child-initiated (continuous provision)



activities. Children's choices are carefully monitored to ensure a balanced
programme. Staff respond to each child’s emerging needs and interests, guiding their
development through warm, positive interaction.

The continuous provision is monitored by staff and more challenges built in as
children grow older, and as their development allows. It can also be more directed by
staff as children get older and more mature, so that as they approach transfer Year 1,
they are prepared for the Key Stage One framework.

A specific emphasis is placed on the teaching of early reading. Children are
introduced to phonics through the ‘Little Wandle for Letters and Sounds’ programme.
This is delivered daily to the whole class and topped up with ‘keep up’ sessions for
those who are in danger of falling behind. Staff deliver reading lessons to children
grouped by attainment level 3 times per week. At the end of the week the Little
Wandle matched reading book is sent home for children to practise with their family.
Parents are invited to attend a workshop in September each year to find out how they
can best.support the learning to read process.

4.3 The Learning Environment
The Foundation Stage classrooms are organised to allow children to explore and
learn securely and safely. There are areas where the children can be active, quiet,
creative etc. Each classroom has defined learning areas, where children are able to
find and locate equipment and resources independently.

The Foundation Stage has a large outdoor area which like the classrooms has been
divided into different areas;
● Hard playground for wheeled toys and large construction
● A wooden playhouse
● Mini play frame with slide
● Grassed area
● Story-telling chair and stools
● Mud kitchen
● Large sandpit
● Water play facilities

During the majority of the day children are able to free-flow between the indoor and
outdoor spaces. Being outdoors offers the children opportunities for doing things in
different ways and on different scales. They are able to explore, use their senses,
develop their language skills and be physically active. We plan activities and
resources both inside and outside enabling the children to develop in all areas of
learning.
Children also access other areas of the school such as raised beds for planting in the
garden area, an outdoor classroom, bird hide and forest school area as well as the
central playground and its equipment at lunchtime.

5 Assessment
At Damers ongoing assessment is an integral part of the learning and development
processes. Staff observe pupils to identify their level of achievement, interests and
learning styles. These observations are used to shape future planning. Staff also take
into account observations shared by parents and/or carers. Assessments contribute



to the child’s individual profile on EEXAT. The Early Excellence Assessment Tracker,
is an online assessment system developed by Early Excellence.

Within the first 6 weeks that a child starts reception, staff will administer the
Reception Baseline Assessment (RBA).

At the end of the EYFS, staff complete the EYFS profile for each child. Pupils are
assessed against the 17 early learning goals, indicating whether they are:

● Meeting expected levels of development
● Not yet reaching expected levels (‘emerging’)

The profile reflects ongoing observations, and discussions with parents and/or
carers. The results of the profile are shared with parents and/or carers for their child.

The profile is moderated internally (referring to the DFE exemplification videos) and
in partnership with other local schools, to ensure consistent assessment judgements.
EYFS profile data is submitted to the local authority and most importantly forms the
basis of transition discussions with Year 1 teachers.

6 Working with parents/carers
We recognise that children learn and develop well when there is a strong partnership
between staff and parents and/or carers.

Parents and/or carers are kept up to date with their child’s progress and
development. Termly parent consultation meetings as well as the EYFS profile at the
end of the year help to provide parents and/or carers with a well-rounded picture of
their child’s knowledge, understanding and abilities. Parents are encouraged to
access the Early Excellence Assessment Tracker (EExAT) online. EExAT is designed
to capture key moments of their child’s learning and development, which then helps
the teacher to plan new experiences and activities for the child. Parents/carers can
comment on photos and videos from the school. Once parents/carers have attended
a training session and received their online login details they can also share their
own photos and short videos from home with their child’s teacher. This valuable
information helps to build a holistic picture of the individual child.

Each child is assigned a key person (classteacher) who helps to ensure that their
learning and care is tailored to meet their needs. The key person supports parents
and/or carers in guiding their child’s development at home. The key person also
helps families to engage with more specialist support, if appropriate.

We understand that parents/carers have the biggest impact on their children’s
success and our Parent Support Adviser plays a vital role in establishing
relationships. Parental involvement with school begins even before children start at
Damers with an invitation to an open evening where they can meet their child’s
teacher and visit their classroom. Following that parents are invited to a workshop in
the summer term to provide them with essential information for the best possible start
in September.

Every half term we send home a personalised home learning wallet packed full of
ideas to support each child’s progress at home during the holidays. Support from
home is invaluable and makes a huge difference to the progress a child makes.
A report is sent out at the end of the summer term and parents are invited into school
to discuss this report if they wish. It is important to stress that if parents are



concerned in any way about their child they should telephone or call into the school
to make an appointment to discuss their concerns with the class teacher, EYFS
Leader or Headteacher. Parents are kept informed of all happenings in the school by
regular newsletters, emails and texts. They gain regular insights into their child’s day
through the class blogs which provide a fantastic talking point at home.
Parents/carers are invited to stay and play events, a phonics workshop and other
assemblies and functions throughout the year.

7 Inclusion
We value the diversity of individuals within the school. All children at Damers First
School are treated fairly whatever their race, gender, religion or abilities. All children
and their families are valued within our school.
In our school we believe that all our children matter. We give our children every
opportunity to achieve their best. We do this by taking account of our children’s range
of life experiences when planning for their learning.
In the Foundation Stage we set realistic and challenging expectations that meet the
needs of our children. We achieve this by planning to meet the needs of boys and
girls, children with special educational needs, children who are more able, children
with disabilities, children from all social and cultural backgrounds, children of different
ethnic groups and those from diverse linguistic backgrounds.
We meet the needs of all our children through:

● Planning opportunities that build upon and extend children’s knowledge,
experience and interests, and develop their self-esteem and confidence;

● Using a wide range of teaching strategies based on children’s learning needs;
● Providing a wide range of opportunities to motivate and support children and to

help them to learn effectively;
● Providing a safe and supportive learning environment in which the contribution of

all children is valued;
● Using resources which reflect diversity and are free from discrimination and

stereotyping;
● Planning challenging activities for children whose ability and understanding are in

advance of their language and communication skills;
● Monitoring children’s progress and taking action to provide support and

intervention as necessary.
● Fostering a Growth Mindset approach to learning. Children are praised for effort

and rewarded for traits such as not giving up and challenging themselves as well
as making others feel good about themselves.

8 Special Educational Needs
Continual informal and formal assessments undertaken by staff provide opportunities
to identify any special educational needs a child may have. As children all develop
differently it is recognised that a significant lack in achievement after the initial
settling in period represents initial concern and careful monitoring. Children identified
with special educational needs are monitored and initial concerns are discussed with
parents, SENCO, and advice may be sought from other agencies e.g. the Speech
and Language Therapy Service. In the Foundation Stage we give all children the
opportunity to achieve their best by taking account of their range of life experiences,
and abilities when planning for their learning.

9 Safeguarding and welfare procedures



The school takes its child protection responsibilities very seriously. Any concerns,
which the school has, will be logged with the DSL and, if deemed necessary, will be
reported to the relevant agency. The safety of the child is always of paramount
importance. Our full Safeguarding Policy is available in school and on our website for
parents to read if they wish.

We promote good oral health, as well as good health in general, in the early years by
talking to children about:

● The effects of eating too many sweet things

● The importance of brushing your teeth

The rest of our safeguarding and welfare procedures are outlined in our safeguarding
policy.

10 Monitoring and Review
It is the responsibility of the EYFS staff to follow this policy. The Senior Leadership
Team will carry out monitoring on the EYFS as part of the whole school monitoring
system.
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